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Abstract 

This study investigates the implementation of English language assessment based on five core language testing principles: 
practicality, reliability, validity, authenticity, and washback. The research was conducted at SMA N 1 Siantar, involving 25 
eleventh-grade students. A mixed-method approach was applied, combining quantitative data from test scores (multiple-
choice and essay) with qualitative insights from observation and rubric-based evaluation. The results show that the 
assessment was feasible and manageable in the classroom setting. Reliability was high for most components, although the 
listening section revealed weaknesses in validity. Authentic tasks increased student engagement, while positive washback 
was observed through enhanced teaching practices and student motivation. These findings demonstrate that principled 
language assessment, when integrated into the classroom context, can meaningfully support student learning and teaching 
effectiveness. However, challenges related to item construction and classroom logistics suggest the need for further 
refinement in future implementations.  
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INTRODUCTION 

English has emerged as a pivotal global language, functioning not only as a medium of international 
communication but also as a gateway to academic, technological, and professional advancement (Xhemaili, 
2022). In Indonesia, English is established as a compulsory subject within the national curriculum, particularly 
at the senior high school level. Despite its recognized importance, a considerable number of students continue 
to struggle with mastering the language, especially when applying it in real-life contexts beyond the classroom 
(Swargiary, 2024). One contributing factor to this issue is the inadequacy of English assessment and evaluation 
practices in schools. 

Language assessment refers to the systematic process of measuring learners’ abilities across various 
dimensions of language use, while evaluation involves interpreting these assessment results to inform 
instructional decision-making (Brown & Abeywickrama, 2019). Ideally, language assessment and evaluation 
should serve not only as tools for assigning grades but also as mechanisms for guiding instruction, identifying 
learners’ needs, and improving curriculum effectiveness. In Indonesian classrooms, English assessments remain 
limited to discrete-point testing, focusing primarily on grammatical accuracy and vocabulary recall. This approach 
often neglects communicative competence and fails to capture learners’ actual proficiency in using the language 
in meaningful contexts. 

To accurately assess students’ language abilities, it is essential to focus on the four macro skills: listening, 
speaking, reading, and writing (Syukur, 2024; Kapaya & Msuya, 2025). These skills are commonly divided into 
two categories: receptive skills (listening and reading) and productive skills (speaking and writing), (Sreena & 
Ilankumaran, 2018). Each plays a critical role in achieving communicative competence (Fulcher & Davidson, 
2020). While receptive skills involve the comprehension of language input, productive skills pertain to learners’ 
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ability to express themselves effectively. In many EFL settings, including Indonesia, instruction and assessment 
often emphasize receptive skills, such as answering reading comprehension questions (Masduqi, et al. 2021). In 
contrast, productive skills are frequently underrepresented, resulting in students’ limited ability to engage in 
authentic communication through speech and writing (Medina & Bajana, 2024). 

To design effective assessments that reflect real language use and promote learning, test developers must 
adhere to five core principles of language testing: practicality, reliability, validity, authenticity, and washback 
(Brown & Abeywickrama, 2019). Practicality addresses the feasibility of test administration given the available 
time and resources (Chiwaridzo, et al. 2018). Reliability refers to the consistency of test results across different 
administrations and raters (Kennedy, 2022). Validity concerns the extent to which the test measures what it 
intends to measure (Andersson, et al. 2024). Authenticity ensures that test tasks reflect real-world language use, 
and washback refers to the influence of the test on teaching and learning practices (Sitepu, et al. 2025). 
Assessments developed in accordance with these principles are more likely to foster meaningful language learning 
and accurately reflect students' communicative abilities (Aishareef, 2024). 

Many language tests in Indonesian classrooms are still designed without full consideration of these 
principles. A disconnect persists between the communicative goals outlined in the national curriculum and the 
assessments used in practice. Tests rely heavily on multiple-choice formats and grammar exercises, which do not 
adequately reflect learners’ ability to use English in real-life situations (Hadi, et al. 2025). As a result, students 
may perform well on paper-based exams yet struggle to participate in conversations, deliver presentations, or 
compose academic texts. 

This study aims to bridge that gap by designing and implementing a classroom-based English assessment 
aligned with the five principles of language testing. The assessment covers the four macro skills and was 
administered to eleventh-grade students at SMA N 1 Siantar. By integrating quantitative and qualitative data, 
the study examines the test’s effectiveness in measuring students’ abilities and its implications for classroom 
instruction. Through this approach, the research offers a replicable model for EFL teachers seeking to improve 
their assessment practices based on sound pedagogical and theoretical foundations. 

The novelty of this study lies in its integrative and applied approach. Unlike previous research that has 
often focused on theoretical frameworks or single-skill testing, this study develops a multi-skill instrument, 
analyzes its psychometric properties, and explores its authenticity and washback effects in a real classroom setting. 
It illustrates how principled assessment can enhance the quality of language instruction and foster more effective 
and meaningful learning experiences for Indonesian EFL students. 

As pre-service English teachers, we observed that assessments used in many Indonesian classrooms often 
fail to reflect real language use or support learners' development in all four macro skills. Most tests focus on 
discrete grammar and vocabulary items rather than communicative tasks. In response to this issue, we designed 
a comprehensive English assessment aligned with the five core principles of language testing to offer a more 
authentic, valid, and pedagogically beneficial evaluation model. Our goal is to provide a practical classroom-
based tool that reflects real language abilities while promoting positive washback in teaching and learning. 

Despite previous studies on classroom-based language testing, limited research in the Indonesian EFL 
context has explored holistic assessment models that integrate all four macro skills and assess them through the 
lens of these five principles. Many studies focus on isolated skills or theoretical reviews without applying 
comprehensive assessments in real classroom settings. The objective of this study is to design, implement, and 
evaluate a multi-skill English assessment for senior high school students based on the principles of practicality, 
reliability, validity, authenticity, and washback. 

To address this gap, the present study aims to explore the implementation of English language assessments 
at SMA Negeri 1 Siantar based on the five key principles of language testing: practicality, reliability, validity, 
authenticity, and washback. The study investigates how these assessments are carried out in practice and 
examines the outcomes in terms of each principle, highlighting the effectiveness, challenges, and impact on both 
teaching and learning. 

METHOD 

This study employed a mixed-method research approach, integrating both quantitative and qualitative 
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techniques to provide a comprehensive understanding of students' English proficiency and the effectiveness of 
the assessment instrument (Ahmed, et al. 2024). The quantitative component analyzed scores from multiple-
choice and essay tasks, while the qualitative component examined students' performance through analytical 
rubrics and classroom observations. This approach was chosen to capture both measurable student outcomes 
and contextual insights from classroom dynamics, aligning with the objective to evaluate both the effectiveness 
and practicality of the assessment in an authentic school setting. 

The research was conducted at SMA Negeri 1 Siantar, targeting eleventh-grade students. A total of 25 
students participated, selected through purposive sampling as they represented one intact classroom that was 
accessible and directly involved in English instruction. While the sample size is relatively small, it was considered 
sufficient for a classroom-based, exploratory study. To ensure data saturation, multiple sources were used—test 
results, classroom observations, and rubric-based evaluations—allowing for triangulation and enhancing the 
reliability of interpretations. 

The research design focused on assessing students’ abilities across the four macro skills: listening, reading, 
writing, and speaking. Each skill-specific section included 30 multiple-choice questions (MCQs) and one or more 
essay or performance-based tasks, with scores weighted 60% for MCQs and 40% for essay/performance tasks. 
Listening materials were sourced from ELLLO.org and included authentic audio like interviews and 
conversations. Reading materials covered advertisements, biographies, and informational texts, reflecting real-
life reading experiences. Speaking tasks involved role-plays or pair/group dialogues based on daily scenarios, and 
writing tasks required composing short narratives of three paragraphs with at least three complete sentences 
each. Speaking and writing performances were recorded and assessed using analytical rubrics focusing on fluency, 
accuracy, vocabulary, organization, and coherence. 

Data collection techniques included administering the assessment over two consecutive days: receptive 
skills (listening and reading) were tested on Day 1, and productive skills (speaking and writing) on Day 2. Scoring 
was conducted by the researchers, reviewing recordings and written outputs to ensure objectivity and consistency. 
Observational notes and informal student feedback were also gathered to enrich the qualitative analysis. 

For data analysis, quantitative data from MCQs were evaluated using descriptive statistics, while reliability 
was examined using the Split-Half method with the Spearman-Brown formula for MCQs and Cronbach's Alpha 
for essays and rubric-based tasks. Validity was assessed through item-total correlations. Practicality was examined 
in terms of ease of administration, material accessibility, and scoring feasibility. Authenticity was judged based 
on real-life relevance of tasks, and washback was assessed through student responses and teacher feedback. 
Qualitative content analysis interpreted classroom behaviors, engagement, and instructional impact. 

The findings from both quantitative and qualitative analyses reflect how well the assessment met the 
study’s objectives. High reliability scores and positive student engagement indicate that the assessment effectively 
measured language abilities while remaining practical and manageable. Observed washback effects and authentic 
task performance demonstrate that the assessment supported learning processes, aligning with the objective to 
evaluate both the effectiveness and educational impact of principled assessment. Areas for improvement, such 
as listening item validity and logistical constraints, provide insights for refining future assessments to enhance 
teaching and learning outcomes. 

FINDINGS AND DISCUSSIONS  

Students’ Performance in Receptive and Productive Skills 

The assessment results revealed a notable disparity between students’ receptive and productive language 
skills. The average scores indicated that students performed significantly better in receptive skills: listening 
(86.34) and reading (82.31), compared to productive skills: speaking (67.33) and writing (58.00). These findings 
are consistent with patterns observed in many Indonesian EFL classrooms, where instructional emphasis is often 
placed on input-based activities. Limited exposure to speaking and writing tasks contributes to students' weaker 
performance in those areas. This imbalance underscores the need for a more comprehensive instructional 
approach that strengthens communicative competence by integrating productive skill development into daily 
classroom practice. 
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Practicality of the Assessment 

Despite the constraints of a typical Indonesian public-school setting, the assessment was successfully 
administered. Listening tasks were delivered using basic equipment such as smartphones and speakers, and 
speaking performances were recorded using teacher devices. Rubrics facilitated efficient and objective scoring, 
making the process manageable for teachers. The entire assessment was completed within two academic days, 
demonstrating that well-structured language testing can be implemented effectively even in low-resource contexts. 
Minor issues, such as student absenteeism and time constraints, did not significantly affect the overall process. 
These results suggest that similar assessments can be feasibly conducted in other schools, provided there is 
adequate planning and teacher training. 

Reliability of the Assessment Instrument 

Reliability analysis produced varied results across test components. The multiple-choice sections for 
speaking and writing displayed high internal consistency, with Spearman-Brown coefficients of 0.93 and 0.83, 
respectively, indicating well-constructed items. Conversely, the reading and listening MCQs yielded moderate 
reliability scores of 0.59 and 0.65. For performance-based tasks, Cronbach’s Alpha values were high for reading 
(0.872) and speaking (0.797), suggesting consistent rubric application and clear task criteria. However, the 
listening essay component exhibited a low reliability score of 0.097, highlighting possible issues in item 
construction or student interpretation. Writing performance yielded a moderate Alpha value of 0.676, indicating 
reasonable consistency but potential for improvement. 

Validity of Test Items 

Validity analysis, conducted through item-total correlation, revealed disparities among test sections. In the 
listening section, only 8 out of 30 MCQs and 3 out of 15 essay rubric criteria were deemed valid. This suggests 
a need to improve alignment between test items and intended competencies. In contrast, the speaking section 
showed stronger validity, with 12 valid MCQs and all five rubric criteria aligning with instructional goals. 
Reading and writing assessments demonstrated acceptable levels of validity, especially in essay components. 
These results reinforce the importance of ongoing item review and validation to ensure test accuracy. 

Authenticity of Tasks 

Task authenticity was a central consideration in test design. Speaking prompts simulated real-world 
situations such as asking for directions or discussing weekend plans, while writing tasks required students to 
construct narratives based on familiar topics or stories. Both teachers and students reported that these tasks felt 
relevant and engaging. Students responded positively, noting that the tasks resembled actual language use, and 
teachers observed increased motivation and focus. These outcomes align with communicative language teaching 
principles, demonstrating how authentic assessment can enhance learner engagement and instructional 
relevance. 

Washback Effect of the Assessment 

The assessment generated observable positive washback effects. Students expressed greater motivation to 
prepare for the test by practicing meaningful language use rather than memorizing vocabulary or grammar rules. 
In particular, the speaking and writing components encouraged deeper engagement with language production. 
Teachers also adjusted their instruction to better support the test format, integrating more communicative tasks, 
speaking practice, and guided writing into their lessons. As a result, the assessment influenced not only how 
students studied, but also how teachers taught. This is consistent with Green’s (2018) assertion that well-designed 
assessments can positively influence classroom practices by reinforcing learning goals and promoting the 
development of communicative competence.  
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Figure 1. Students’ Average Scores by Language Skill 

The figure visually represents the disparity between receptive and productive skills, with listening and 
reading clearly higher than speaking and writing, reinforcing the need for more focus on productive skill 
instruction. 

Figure 1 illustrates the students’ average scores across four language skills. Listening (29%) and reading 
(28%), which are receptive skills, scored higher than speaking (23%) and writing (20%), the productive skills. 
This visual representation highlights the disparity between receptive and productive abilities, suggesting that 
greater instructional focus may be needed on productive skill development. 

Table 1. Average, Highest, and Lowest Scores by Skill 

Skill Average Score Highest Score Lowest Score 
Listening 86.34 93.4 77.6 
Reading 82.31 94 51 
Speaking 67.33 82 42 
Writing 58.00 70 38 

Students achieved higher scores in receptive skills (listening and reading) than productive skills (speaking 
and writing), indicating that classroom instruction may favor comprehension over production. 

Table 2. Average Scores and Interpretations by Language Skill 

Language Skill Assessment Type Average Score Interpretation 
Listening Multiple Choice 62.4 Moderate understanding 
Reading Multiple Choice 79.6 High comprehension 
Speaking Essay/Dialogues 78.4 Effective communication 
Writing Essay (3 paragraphs) 76.8 Strong writing ability 

The table shows that while listening comprehension is moderate, students demonstrate stronger abilities 
in reading, speaking, and writing when assessed through meaningful and authentic tasks. 

Table 3. Reliability Coefficients for Multiple-Choice and Essay Tests by Skill 

Skill MCQ Reliability (Spearman-Brown) Essay Reliability (Cronbach’s Alpha) 
Listening 0,65 0,097 
Reading 0,93 0,797 
Speaking 0,59 0,872 
Writing 0,83 0,676 

MCQs showed moderate to high reliability, but the listening essay was low, suggesting a need for better 
task construction or clearer instructions for students. 
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Table 4. Validity Summary for Multiple-Choice and Essay Items by Skill 

Skill Total Items Valid MCQ Items Valid Essay Criteria Remarks 

Listening 30 MCQs 8 3 out of 15 
Several items lacked cognitive 
alignment 

Speaking 30 MCQs 12 5 out of 5 aspects 
Rubrics aligned well with learning 
goals 

Reading 30 MCQs 10 12 out of 15 
Essay showed strong item 
alignment 

Writing 30 MCQs 9 4 out of 5 aspects 
MCQs slightly underperformed in 
validity 

Speaking and reading items demonstrated strong validity, whereas listening items had alignment issues, 
indicating that test design needs refinement to better reflect intended learning outcomes. 

Table 5. Principles, Design Strategies, and Implementation Insights in Language Assessment 

Principle Design Strategy Implementation Insights 

Practicality 
Used existing classroom facilities and 
exam schedules 

Assessment completed within standard lesson 
time with minimal disruption 

Reliability 
Standardized rubrics and consistent test 
format across all students 

High consistency in reading and speaking 
scores; minor variation in writing and listening 

Validity 
Tasks reflected curriculum goals and 
targeted real-world skills 

Reading and writing showed strong alignment; 
listening validity needs improvement 

Authenticity 
Included real-life contexts, such as 
personal narratives and school dialogues 

Speaking and writing tasks effectively 
simulated real-life communication 

Washback 
Assessment intended to encourage 
communicative teaching and active 
participation 

Teachers noted increased student motivation 
and skill development in authentic tasks 

Table 5 summarizes how the assessment adhered to the five principles of language testing—practicality, 
reliability, validity, authenticity, and washback—as proposed by Brown & Abeywickrama (2019). Practical 
strategies ensured smooth administration in a typical Indonesian classroom, reflecting Chiwaridzo et al.’s (2018) 
emphasis on feasible test implementation. Standardized rubrics promoted scoring consistency (Kennedy, 2022), 
while task alignment with curriculum goals and real-world contexts upheld validity and authenticity (Andersson 
et al., 2024; Fulcher & Davidson, 2020). Observed positive washback, including increased student motivation 
and communicative engagement, aligns with Sitepu et al. (2025), demonstrating how principled assessments can 
enhance both learning and teaching practices. This table illustrates that integrating theoretical principles into 
classroom assessment contributes to effective, authentic, and pedagogically meaningful evaluation. 

CONCLUSION 

The design and implementation of a classroom-based English assessment grounded in the five 
fundamental principles of language testing provided valuable insights into both student performance and 
instructional practices within the Indonesian EFL context. Beyond its role in measuring language proficiency, 
the assessment functioned as a diagnostic and reflective tool for enhancing educational quality. 

This study confirms that principled language assessments are feasible even in resource-constrained 
environments. With careful planning, well-defined rubrics, and contextually appropriate materials, such 
assessments can be both effective and manageable. The observed gaps between receptive and productive skills 
highlight a pressing need to rebalance instructional emphasis and develop comprehensive skill-building strategies 
that support students' speaking and writing abilities. 

Importantly, the observed discrepancies between receptive and productive skill performance suggest a 
need to rebalance language instruction, ensuring that speaking and writing are no longer marginalized due to 
scoring difficulties or time constraints. The test results, combined with qualitative feedback, point to a greater 
opportunity: that classroom assessment can guide teachers toward more communicative, student-centered 
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practices. 

The findings also underscore the importance of continuous item review and rubric development to 
improve test reliability and validity. Additionally, the positive washback effects observed in both teaching 
practices and student engagement demonstrate the transformative potential of assessments when aligned with 
real-world communication and curriculum goals. 

This study revealed that implementing English language assessment based on the five core principles—
practicality, reliability, validity, authenticity, and washback—resulted in strong student performance in reading, 
writing, and speaking, while the listening component showed weaker validity and required refinement. Although 
the overall assessment design was effective and classroom-feasible, the study was limited by a small sample size 
from a single school, which restricts the generalizability of the results. Furthermore, challenges in designing valid 
listening tasks highlight the need for more robust item construction and contextual adaptation. Future research 
should expand this assessment model to broader and more diverse educational settings, improve the validity of 
listening assessments, and evaluate the long-term impact of principled assessment on both language learning 
outcomes and classroom instruction practices. 
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